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Overview
● The relationship between spoken and written language is strong.

● SLPs are uniquely trained to provide language-based intervention.

● Team-based intervention is paramount; SLPs should be a part of the 

team.

● Early intervention is best.

● There are several key skills important for literacy acquisition.

● ASHA resources on assessment and intervention of spoken and written 

language disorders exist.





Relationship Between Spoken and Written Language

https://www.asha.org/Practice-Portal/Clinical-Topics/Spoken-Language-Disorders/Language-In--Brief/
https://www.asha.org/Practice-Portal/Clinical-Topics/Spoken-Language-Disorders/Language-In--Brief/


MODELS OF SPOKEN AND WRITTEN 

LANGUAGE DEVELOPMENT



Scarborough, H.S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, 

theory, and practice. In S. Neuman & D. Dickinson (Eds.), Handbook for Research in Early Literacy (pp. 97-

110). New York, NY: Guilford Press. 

Time





KEY SKILLS FOR THE DEVELOPMENT 

OF READING AND WRITING



Text-level Writing

Word-level Spelling

Word-level Reading

Grapho-phonemic Integration

Print Knowledge

Phonological Awareness

Language Knowledge

Neurocognitive Factors

Text-level Reading



Neurocognitive Factors

Reasoning

•Drawing inferences and Word relationships

Language Processing

•Word meaning and Sentence formulation

•Phonological awareness

Verbal Working memory

• Immediate recall of words, numbers

• Immediate recall of sentences

Processing Speed

•Rapid automatic naming



Language Knowledge

Semantics

•Expressive and receptive vocabulary, basic concepts

Morphology

•Root words, Prefixes and Suffixes

Phonology

•Rhyme knowledge, sound categorization, elision

Syntax

•Sentence structure

Pragmatics

Story grammar and discourse 

Word Retrieval

•Rapid automatic naming



Phonological Knowledge

Phonological awareness

•Rhyme knowledge

•Sound categorization, elision

Phonological memory

•Repeating nonsense words

•Repeating number sequences

Processing speed

•Rapid automatic naming



Print Knowledge

Print awareness

•Book conventions, Print mechanics, Letter discrimination

Concept of word

•Matching spoken words to print during reading

Letter orientation/discrimination

•Matching letters and numbers to one another

Emergent writing

•Scribbling and letter-like formations, Invented spelling

Letter knowledge

•Letter names, Letter naming speed



Grapho-phonemic 
Integration

Mapping sounds to letters

•Letter knowledge, Phonics knowledge

• Invented spelling



Word-level Reading

Decoding

Sight word reading



Word-level Spelling

Emergent writing - scribbling

Invented spelling



ASHA RESOURCES: FOSTERING 

LITERACY SKILLS



Reminder: ASHA 2020 Standards for CCC-SLP
Knowledge Outcomes-Standard IV C

SLPs must have knowledge in 

● Speaking, listening, reading, writing
○ Includes morphology, phonology, syntax, semantics, pragmatics

Written language disorders can occur in any of the five language domains and 

often co-occur with other disorders

● Spoken language disorders

● Autism spectrum disorder

● Attention-deficit hyperactivity disorder







ASHA Evidence Maps

Evidence map for written-language 

disorders in school-age children

https://www.asha.org/Evidence-Maps/
https://www.asha.org/Evidence-Maps/




UPCOMING LIVE CHATS & 

PRESENTATIONS



Live Chat - Part 1

● This presentation has an accompanying live chat that will occur 9/23/2020 

from 7-9 p.m. ET.

● You can ask the presenters questions about this presentation during a 

live chat. 

● Click the link below and then scroll to the bottom of the page to join the 

live chat:
○ https://www.asha.org/Events/live/SLP-Role-to-Early-Successful-Literacy-Development-in-

Young-Children/

● These slides will be available on the live chat webpage and the live chat 

will be recorded for later viewing.

https://www.asha.org/Events/live/SLP-Role-to-Early-Successful-Literacy-Development-in-Young-Children/


Presentation and Live Chat - Part 2

● A second presentation (part 2) will be made available ahead of its live chat.

● The title of the second presentation follows:
○ Methods for Screening, Assessing, and Profiling Language and Literacy Strengths and Weaknesses in 

Children in Preschool Through Kindergarten

● The accompanying live chat will occur 10/20/2020 from 7-9 p.m. ET.

● You can ask the presenters questions about the second presentation during 

that live chat. 

● A link to join the chat will be available at a later date on the ASHA website.

● The slides from the second chat will be available on the webpage for the 

second live chat  and the live chat will be recorded for later viewing.



CONCLUDING REMARKS



Concluding Remarks

● Adequate spoken language development is a fundamental skill for literacy 

acquisition. 

● Strong reading comprehension skills requires apt spoken language 

comprehension and word decoding and recognition skills.

● SLPs can help individually and as part of a collaborative team!

● Literacy instructional considerations:

○ Direct instruction on spoken language skills enhances emergent literacy and 

literacy skills.

○ Explicit instruction on emergent literacy skills and literacy skills is best.



Concluding Remarks

● When assessing and treating spoken language, emerging literacy, and 

literacy skills, subskills within neurocognition, phonological awareness, 

spoken language, print awareness, and literacy need to be considered.

● ASHA has a number of free resources pertaining to screening, assessing, 

and treating spoken and written language disorders.



Concluding Remarks

“ SLPs don't have to be experts in reading to support children who are struggling 

with [reading disorders or who are at-risk for reading disorders]. We have the 

foundational knowledge and extending it to written language is within our reach”
(S. Giess, personal communication, September 16, 2020).



References
American Speech-Language-Hearing Association. (2020). Evidence Maps. Retrieved from 

https://www.asha.org/Evidence-Maps/

American Speech-Language-Hearing Association. (2020). Language in Brief. Retrieved 

from https://www.asha.org/Practice-Portal/Clinical-Topics/Spoken-Language-

Disorders/Language-In--Brief/

American Speech-Language-Hearing Association. (2020). Practice Portal. Retrieved from 
https://www.asha.org/practice-portal/

Council for Clinical Certification in Audiology and Speech-Language Pathology of the 
American Speech-Language-Hearing Association. (2018). 2020 Standards for the 
Certificate of Clinical Competence in Speech-Language Pathology. Retrieved from 
https://www.asha.org/certification/2020-SLP-Certification-Standards.

https://www.asha.org/Evidence-Maps/
https://www.asha.org/Practice-Portal/Clinical-Topics/Spoken-Language-Disorders/Language-In--Brief/
https://www.asha.org/practice-portal/


References
Lane, H.B. (n.d.). The road to reading words. Framework used in teacher preparation 
coursework. UF Literacy Institute, Gainesville, FL.

Owens, R.E. (2006). Development of communication, language, and speech. In. N.B. 
Anderson, & G.H. Shames (Eds.), Human communication disorders: An introduction (pp. 22-
58). Pearson.

Scarborough, H.S. (2001). Connecting early language and literacy to later reading 
(dis)abilities: Evidence, theory, and practice. In S. Neuman & D. Dickinson (Eds.), 
Handbook for research in early literacy (pp. 97-110). Guilford Press. 


